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Abstract

Religious radicalism emerging within educational environments in Indonesia
reflects a gap in the learning system, which ideally should serve as a medium
for the internalization of values such as tolerance, diversity, and peace. This
study aims to examine the strategic role of the Islamic Religious Education
(IRE) curriculum in countering the spread of radical ideologies among the
younger generation. A qualitative approach was employed using a systematic
literature review method, focusing on content analysis of the curriculum,
instructional strategies, the role of educators, and the influence of institutional
environments. Data were collected from various relevant scholarly sources and
analyzed thematically to identify the gap between the normative goals of the
curriculum and its practical implementation in the field. The findings reveal
that the prevailing textualist teaching approach, with minimal dialogical
engagement, creates a space for the entry of radical ideologies. Furthermore,
the absence of a contextual and measurable implementation model for a
curriculum promoting moderation reinforces this vulnerability. Ideally, the IRE
curriculum should integrate the values of wasathiyah (moderation), justice, and
compassion, delivered through dialogical methods and supported by a
comprehensive evaluation system. The study concludes that the Islamic
Religious Education curriculum holds significant potential as a deradicalization
tool, provided it is supported by the active involvement of educators and
educational institutions in fostering an inclusive, adaptive, and contextual
learning ecosystem.
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INTRODUCTION

Religious radicalism in Indonesia is a serious challenge that threatens social stability
and tarnishes the image of Islam as a religion of rahmatan lil 'alamin. This phenomenon not
only develops through social and digital media, but also penetrates the world of education
which should be a space for instilling the values of tolerance, peace, and character building.
Unfortunately, educational institutions such as schools and colleges are the main targets for
the spread of extreme ideas through activities that appear religious but contain closed and
exclusive ideologies. Students and students as identity seekers are the most vulnerable

segment exposed to radical ideologies (Syafii et al., 2022; Anggraeni et al., 2024).

Islamic education has a central role in shaping a moderate religious mindset.
However, normative and textual approaches in curriculum delivery often make Islamic
universal values such as tolerance, justice, and compassion less contextually conveyed (Nur
Adnan Saputra et al., 2021). Optimizing the curriculum by integrating values such as
tawassuth (moderate), tawazun (balanced), and i'tidal (fair) is very important to strengthen

students' resistance to radical ideologies (Ardhy, 2024).

Various deradicalization efforts so far are still dominated by legal and security
approaches. In fact, the education path through the curriculum has strategic potential in
shaping religious character from an early age. Unfortunately, most of the studies are still
conceptual and have not touched on the practical implementation of the deradicalization
curriculum. There has not been much research that explores how teaching materials,
teaching strategies, teacher competence, and the culture of educational institutions
contribute to the process of internalizing moderation values in students' daily lives

(Nuryanto, 2022; Hakkul Yakin Siregar et al., 2025).

In addition, comparative studies on the implementation of deradicalization
curricula in various types of educational institutions, such as madrasas, Islamic boarding
schools, Islamic-based public schools, and Islamic universities are also still limited. In fact,
each institution has different characteristics and curriculum needs. The values of religious
moderation can be instilled through the learning of Islamic Religious Education, both

through digital literacy, scientific works, as well as co-curricular and extracurricular

activities (Yuliasari & Syaripudin, 2023; Hakim, 2022).

This article aims to examine in depth the strategic role of the Islamic Education

curriculum in preventing the spread of religious radicalism in Indonesia. Theoretically, this
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study seeks to explore how values such as tolerance, rejection of violence, openness to
diversity, and nationalism can be integrated into the framework of the Islamic Education
curriculum (Botma, 2020). The integration is not only seen from the aspect of the content
of the material, but also from the teaching method and evaluation system. The curriculum
is seen not only as an administrative document, but as a transformative tool that shapes the

personality and ideological resilience of students.

Practically, this study aims to map various models of the implementation of the
Islamic Education curriculum based on deradicalization values in various types of
educational institutions. The focus is directed to the dynamics of the application of
moderation values in the learning process which is adjusted to the characteristics of the
institution, the capacity of educators, and institutional policies (Fikriansyah, 2019). This
research also aims to identify challenges faced in curriculum implementation, such as
ideological resistance, limited resources, and lack of synchronization of central and regional
policies. The results of this research are expected to contribute to the development of an
adaptive, moderate, and contextual Islamic Education curriculum in dealing with the
currents of radicalism in the digital era and globalization (Saputra & Mubin, 2021; Rudi
Ahmad Suryadi; Aminatuz Zahroh).

METHODS

This study uses a qualitative approach with a systematic literature review design,
which aims to analyze the role of the Islamic Religious Education (PAI) curriculum in the
deradicalization strategy through the integration of religious moderation values. This design
was chosen because it allows researchers to examine in depth various relevant scientific
sources, as well as identify gaps and opportunities to strengthen the curriculum in various
Islamic educational institutions. The research targets are scientific documents in the form of
national and internationally accredited journal articles, academic books, research reports of
official institutions, and other relevant publications that discuss the PAI curriculum,
religious moderation, and deradicalization education. In the context of this literature
research, there are no populations and samples in a quantitative sense, but scientific texts

that are intensively and critically studied.

The data collection technique was carried out by searching the literature through

various Google Scholar academic databases. The literature selection process was carried out
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using inclusion and exclusion criteria. The inclusion criteria include articles published
between 2015-2025, in Indonesian or English, and explicitly discuss the PAI curriculum,
Islamic moderation values, and deradicalization of education. Meanwhile, articles that only
reviewed radicalism in general with no connection to education or were not available in
full-text versions, were excluded from the analysis. The research instrument is in the form
of categorization guidelines used to identify core topics, theoretical approaches, and
conceptual contributions from each source. These categories include: (1) characteristics of
radicalism in education; (2) the vulnerability of students; (3) PAI curriculum approach; (4)
moderation value integration strategy; and (5) challenges in the implementation of

moderate curriculum.

The data analysis technique used is thematic analysis, which identifies the main
patterns that emerge from various literature, then groups them into conceptual themes that
are relevant to the focus of the research. Each theme is analyzed based on the context of
educational institutions such as madrasas, integrated Islamic schools, Islamic boarding
schools, and Islamic universities. This analysis allows researchers to understand the
dynamics and variations of the application of moderate curriculum, as well as identify

effective practices that can be replicated.

RESULTS

An in-depth study of a number of academic literature related to deradicalization
through Islamic education reveals several important points that reinforce each other and
show the strategic urgency of this theme. One of the important aspects that emerged is the
escalation and complexity of the phenomenon of religious radicalism in Indonesia,
especially in the context of educational institutions. Religious radicalism is no longer limited
to fringe issues, but has become a systemic phenomenon that infiltrates formal and non-
formal educational spaces. Research by Syafii et al. (2022) shows that universities, high
schools, and even Islamic boarding schools can become fertile places for the seeding of
radical ideologies if there is no conscious effort to build an academic culture that is
inclusive, moderate, and reflects national values. In addition, the literature also shows that
the younger generation, especially college students and college students, are in a vulnerable
position to exposure to radical ideologies. This vulnerability is not only caused by the ease

of access to digital information, but also by the psychological dynamics of adolescents and
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adolescents who are in the phase of finding their identity. The study of Anggraeni et al.
(2024) confirms that the weak understanding of moderate religion, coupled with the
absence of critical thinking skills, makes this group easily influenced by extreme narratives
that are packaged religiously and emotionally. The narrative is spread through various
media, both closed lectures, exclusive communities, and digital platforms such as social

media, online forums, and online games.

Another aspect that was highlighted was related to the characteristics of the
dominant Islamic Religious Education (IRE) approach in many educational institutions,
which tended to be textualistic, normative, and lacked dialogue. The IRE curriculum is still
stuck in a cognitive orientation that focuses on memorizing and repeating doctrines
without a contextual reading of the nation's social reality. A study by Nur Adnan Saputra et
al. (2021) states that this kind of approach indirectly creates a blank space in the formation
of critical, inclusive, and adaptive religious attitudes towards plurality. When students are
not equipped with an understanding that diversity is part of the sunnatullah, they tend to
adopt a black-and-white view of the world and feel threatened by differences. Interestingly,
there is academic agreement on the urgency of integrating moderate Islamic values into the
Islamic education curriculum, both at the micro level (teaching materials and learning
methods) and macro (institutional vision and direction of national education policy). Values
such as fawasuth (moderation), 7'#idal (justice), fasamub (tolerance), and muwatanah (national
commitment) are not just slogans, but must be formulated in the form of curriculum
operations that can be implemented and evaluated. Ardhy (2024) and Botma (2020)
emphasize the importance of instilling these principles comprehensively so that Islamic
education does not become a tool to normalize exclusive dogma, but as a forum for social
transformation based on inclusive values. However, current deradicalization efforts are still
very focused on downstream approaches, such as law enforcement, monitoring of
extremism networks, and counter-natrative da'wah. This approach, while important, does
not touch the ideological root causes of radicalism. A study by Hakkul Yakin Siregar et al.
(2025) shows that education as an upstream approach actually offers long-term
effectiveness if it is done systemically and curriculum-based. Unfortunately, the formulation
and implementation of the deradicalization curriculum is still not a top priority in national
education policy. In fact, in many Islamic institutions, the curriculum has not been fully
oriented to the principle of moderation. In addition, the literature shows a lack of empirical

research on the model of implementation of the Islamic education curriculum based on
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moderation, especially those that are contextual, measurable, and able to be compared
between educational institutions. Studies by Nuryanto (2022) and Fikriansyah (2019) noted
that efforts to strengthen moderation often stop at the declarative stage without being
accompanied by systematic implementation tools. There has not been much research that
has developed assessment instruments or moderation-based teaching tools that can be
applied across levels and types of educational institutions such as state madrasas, integrated

Islamic schools, Salafi Islamic boarding schools, and Islamic religious universities.

Some specific case studies have also enriched understanding. The implementation
of the religious moderation program at STAI Al-Musaddadiyah Garut, for example, is
carried out through systematic IRE learning and is associated with socio-religious issues.
This effort is strengthened by enriching religious moderation literacy through social media,
websites, and student scientific works. The values instilled include an attitude of peace,
equality in Islam, justice, care, love, and compassion for all beings. The advantage of this
approach lies in the clarity in describing the implementation process and the relevance of
the values instilled in the needs of a pluralistic society. However, the weakness is the lack of
primary data or direct field observations, so the discussion still relies on secondary sources
and does not describe real dynamics in the campus environment (Nurdaeni et al., 2024). In
Tasikmalaya City, the application of IRE values in fostering religious moderation has been
well planned and implemented through the integration of curriculum, extracurricular, co-
curricular, extracurricular, extracurricular, and habituation programs in schools. The
advantage of the approach in Tasikmalaya lies in the use of data triangulation methods that
strengthen the wvalidity of results and systematic implementation management from
planning to evaluation. However, the weakness is the lack of completeness in the
organization and the weak synergy between stakeholders, such as educators, parents, and
the lack of students' understanding of religious moderation, which is a challenge in the

application of these values (Hakim, 2022).

In general, Islamic Religious Education plays an important role in shaping religious
moderation through the content of the teachings of tolerance, multiculturalism, and
understanding of differences. The mainstreaming of religious moderation is carried out
with a strategy to strengthen the paradigm of curriculum moderation, curriculum
development, and interrelated learning, and supported by the policies of the Directorate of
Islamic Religious Education of the Ministry of Religion of the Republic of Indonesia. In

addition, religious moderation can also be applied through extracurricular activities. The

Volume 7, Nomor 2, Agustus 2025 133



Septi Via Kurnia & Althaffina Nadya Karinska

strength in this research lies in the clarity of the discussion structure, the focus on concrete
strategies, and the relevance to current educational needs. However, the disadvantage is the
lack of empirical data or field studies to strengthen the analysis, so that the content of the
article is more conceptual than based on practical evidence in the field (Suryadi, 2022). The
emergence of two extreme groups in understanding religious texts: the extreme right
textualist group (tatharruf yamani) and the extreme left contextualist group (tatharruf
yasari) has led to a deviation from the teachings of moderate Islam. To overcome this
polarization, it is necessary to strengthen the concept of wasathan ummatan (moderate
ummah) through the application of religious moderation in the educational curriculum, one
of which is by utilizing hidden curriculum through habituation, internalization, and
institutionalization of moderation values. Factors that influence the success of this
moderation include internal factors (such as the character of the educator and the culture
of the school) as well as external factors (such as the social environment and educational
policies). The advantage of this analysis is its ability to clearly identify the problem of
extremism and offer concrete solutions through education. However, the weakness lies in
the discussion that is still common and the lack of empirical data or concrete examples of

the application of moderation in the school environment (Zahroh, 2022).

DISCUSSION

The Strategic Role of the Islamic Religious Education Curriculum in

Deradicalization Efforts

The Islamic Religious Education (IRE) curriculum plays a fundamental role that
goes beyond mere administrative functions. It serves as an important arena, both
epistemologically and ideologically, in which religious discourse is formed, maintained, and
preserved from generation to generation. Given the existence of various religious views
and ideologies in Indonesia, the position of the IRE curriculum has become very strategic.
It is the state's primary means of instilling values systematically and sustainably in students.
Through the curriculum, not only teaching materials are determined, but also a vision on
how to form citizens who have faith, tolerance, and love for the homeland (Fikriansyah,

2019).

The current challenge of radicalism highlights the need to adjust the IRE

curriculum. The need to change the learning paradigm that is often still normative and
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dogmatic to a more contextual and dialogical approach feels urgent. Many educational
institutions still present Islam as a rigid system of rules and separate from social reality,
without providing sufficient space for diversity of theological perspectives or cultural
richness. This kind of approach risks shaping a student's worldview that tends to be black-
and-white, simple, and exclusive. If left unchecked, the classroom can inadvertently
become a place for radicalism to develop on a cognitive level, potentially turning into

radical actions in the future (Saputra & Mubin, 2021).

The IRE curriculum that is expected to be effective for deradicalization must be
designed by integrating the key values of wasathiyyah (moderate) Islam in a clear and
structured manner. Principles such as fawassuth (middle), /'#idal (just and straight), fasamubh
(tolerance), shura (deliberation), and muwatanah (national commitment) need to be
understood not only as slogans, but as essences that permeate all aspects of learning,
including material (content), teaching methods, and assessment (evaluation) systems. In
terms of content, the curriculum needs to be enriched not only with worship and faith
materials, but also crucial themes such as global peace, human rights, interreligious
relations, and the study of classical and contemporary Islamic thought that encourages

critical and open attitudes (Mardianto, 2022).

The success of the implementation of this curriculum is highly dependent on the
teaching methodology approach and its evaluation. It is essential to adopt a dialogical and
participatory approach to learning. Methods such as Problem-Based 1earning, Contextual
Teaching and 1 earning (CTL), and Project-Based 1earning can effectively foster social sensitivity
and the ability to work together among students. On the evaluation side, the assessment of
learning outcomes must be holistic, including the cognitive (knowledge), affective
(attitude), and psychomotor (skills) domains. It is not enough to measure the ability to
memorize postulates, but also to assess the development of tolerance, empathy for
different groups, and the ability to communicate and dialogue peacefully (Saputra & Mubin,
2021).

Another dimension that strengthens the effectiveness of the IRE curriculum is its
ability to adapt to the local context. It is important for the IRE curriculum to accommodate
and integrate the values of local wisdom and pay attention to the socio-cultural context of the
students so that the values of moderation feel relevant and grounded. This locality-based

approach allows the values of religious moderation to be presented in a more contextual
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and easily acceptable form, so that it does not feel alien. The integration of local wisdom is
also an important bridge that connects the universal values of Islam with the reality of

student social life in various regions in Indonesia (Suprapto, 2020).

The Importance of the Role of Education Actors and Contextualization of the

Implementation of the Moderation Curriculum

The success of the curriculum, no matter how good the design is, depends heavily
on the actors on the ground. Key elements such as teachers, school principals, madrasah
managers, lecturers, and pesantren managers play an important role in ensuring that the
values of religious moderation can be propetly internalized in the educational environment.
Especially for Islamic Religious Education (IRE) teachers, they have a central position as
guardians of values as well as a bridge between the teachings in religious texts and the

realities of life faced by students (Soean et al., 2022).

In the context of deradicalization, the role of teachers is more than just teaching
subject matter. Active teachers are expected to be able to play the role of facilitators of
lively discussions, mentors who guide value instilling, and role models in attitudes and
behaviors for their students. As a result, teachers are not only equipped with teaching
competencies (pedagogical), but also need sensitivity to ideological issues and skills to
engage in constructive dialogue. They must be able to identify potential seeds of radicalism
in the classroom, be able to provide an educational response to extreme narratives, and be
able to create a safe classroom atmosphere for students to ask questions and express their

views without fear of being judged (Saprialman, Ferianto, Yuli Salis Hijriyani, 2023).

The reality in many educational institutions shows that there is a gap between the
ideal role of teachers and the capacity they currently have. Not a few educators have not
received adequate provisions, for example through religious moderation training, the
application of a multicultural approach in the teaching and learning process, or
strengthening digital literacy to fortify themselves and students from online propaganda.
This situation underscores the urgency of teacher capacity building programs, both through
structured training, continuing professional education, and facilitation of learning

communities that allow educators to share experiences and good practices (Syafii et al,,

2022).
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The management of educational institutions also plays an important role in creating
an ecosystem conducive to the values of moderation. Parties such as school principals,
foundation administrators, and university leaders are also responsible for building a
supportive institutional culture. This can be reflected through various institutional policies,
ranging from the formulation of rules, the formulation of visions and missions that uphold
inclusivity, to the recruitment process of teaching staff who selectively pay attention to the
scientific track record and moderate attitude of prospective educators. Without strong
support from the institutional level, teacher initiatives at the grade level can be sporadic and

difficult to sustain (Anggraeni et al., 2024).

The implementation of the moderation curriculum needs to pay attention to the
peculiarities of each institution and its community. The implementation cannot be
equalized, because the approach that is suitable to be applied in madrassas in the middle of
the city may be different from that needed in Islamic boarding schools in the countryside
or in integrated Islamic schools with certain characteristics. Therefore, it is important for
each educational institution to design a relevant and feasible moderation curriculum
implementation strategy, taking into account the resources it has, the prevailing local

traditions, and the specific backgrounds and needs of its students (Saleh et al., 2021).

Model of Curriculum Implementation of Moderation and Its Comparison in Islamic

Education Institutions

Looking more closely at its implementation, it is clear that there is a diversity of
moderation curriculum models between Islamic educational institutions, which are
influenced by the type and culture of each institution. In the pesantren environment, for
example, the cultivation of moderation values is often integrated with traditions through
cultural approaches, such as the study of yellow books, strengthening national insights, and
reinterpreting the concept of jihad towards spirituality and non-violence. The excellence of
pesantren as a community-based institution allows the inculcation of these values to take
place intensively and sustainably, supported by a distinctive, informal but close teacher-
student relationship (kiai-santri) (Kunaenih, Firdaus, Nadiah, Muhammad Syahdan
Fachrurrozy, Sintia Putri Pangestu, 2024).

In contrast to Islamic boarding schools, Islamic Religious Universities (PTKI)

generally take a more academic path in the deradicalization strategy. Its main focus is often
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on curriculum formulation, particularly in Islamic Religious Education and other Islamic
studies courses, by including discussions of contemporary issues such as human rights,
pluralism, the environment, gender equality, and the phenomenon of digital radicalism.
Some PTKIs even go further by designing a curriculum that integrates Islamic science with
social sciences and humanities as a comprehensive strategy in renewing the understanding

of religious moderation (Nur Fadillah Tanjung et al., 2024).

At the madrasah level, efforts to integrate the value of moderation are facilitated by
national curriculum policies, such as the Independent Curriculum initiated by the Ministry
of Religion, so the approach tends to be more structured. However, real challenges are
often faced regarding teachers' readiness to implement them and the limitations of learning
resources or facilities that are able to support contextual learning. Meanwhile, within the
Integrated Islamic School (SIT), the practice of implementing moderation shows a very
diverse variation, and is often heavily influenced by the ideological affiliation of the
sponsoring foundation. Therefore, a more in-depth evaluation is needed to ensure
consistency in the implementation at SIT with the principles of moderation and nationality

(Ardhy, 2024).

This diversity of approaches shows how important it is to conduct a systematic
comparative analysis between these different implementation models. This comparative
study is needed to identify best practices, recognize contextual barriers in each type of
institution, and ultimately formulate clear indicators of success that can be applied or
replicated in various other Islamic educational institutions in Indonesia (Maharani &

Rahmaniar, 2023).

The implementation of religious moderation in schools can be carried out through
various integrated strategies involving all elements of education. Every subject teacher has
the responsibility to instill the values of religious moderation in students, not just Islamic
Religious Education teachers. The inculcation of these values does not always have to be
through a formal curriculum, but can be done through a hidden curriculum, namely
habituation in daily life, the cultivation of the school environment, and the
institutionalization of tolerance values that affect changes in student values, perceptions,
and behaviors (Aminatuz Zahroh, 2022). In addition, it is important to create a classroom
atmosphere that supports a culture of moderate thinking, with the use of a curriculum that

accommodates religious pluralism and the provision of additional reading materials that
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reinforce the values of tolerance. With this effort, it is hoped that students can develop an
attitude of tolerance as taught in Q.S. Al-Maidah verse 8 about the importance of justice
towards other groups, as well as foster a peaceful attitude based on the principle of social

equality as emphasized in Q.S. Al-Baqarah verse 224 (Yustina Yuliasari, 2023).

Although these efforts have been designed in such a way, in practice there are still
various challenges faced. One of the main challenges is the lack of a deep understanding of
the concept of religious moderation, both among students and educators. This lack of
understanding causes the process of internalizing moderate values to be suboptimal. In
addition, the lack of synergy between educators, most of whom still consider that
strengthening a moderate attitude is the exclusive responsibility of Islamic Religious
Education teachers, worsens the situation. Other challenges arise from the lack of parental
involvement in supporting the formation of moderate character at home, as well as from
the misuse of gadgets by students which opens up opportunities for exposure to

intolerance and radicalism content (Taupik Rahman Hakim, 2022).

To overcome these various obstacles, a systematic and comprehensive
implementation strategy is needed. One strategic approach is to include moderation values
in every relevant learning material, not just limited to religious subjects. In addition,
optimizing learning methods that are able to build critical thinking skills, tolerance, respect
for differences, democratic attitudes, and a sense of responsibility is a must. Another
approach that needs to be taken is the implementation of education, training, and
debriefing programs with the theme of religious moderation for educators. Learning
evaluation must also be carried out simultanecously, where educators observe the
development of students' attitudes through active methods such as open dialogue and
reflective discussions to foster moderate personalities (Rudi Ahmad Suryadi, 2022).
Therefore, this study offers new insights related to the framework in this study which can

be seen in detail in figure 1.
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PROBLEM ROOT

DERADICALIZATION
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IMPACT  Education asan upstrearn apprroach
(LONG-TERM) capable of preventing ideological radicalism
Moderate tolerant youth generation

CONCLUSION

Based on the results of a review of academic literature, religious radicalism is a
significant issue that infiltrates educational institutions in Indonesia, making the younger
generation vulnerable to exposure to extreme ideas. The dominant approach to Islamic
Religious Education still tends to be textualistic and lacks dialogue, so it is important to
integrate Islamic moderation values in the curriculum. Deradicalization efforts through
education need to be a systemic and curriculum-based strategic priority, not only focusing

on downstream approaches.

It is recommended that the Islamic education curriculum be enriched with the core
values of moderate Islam (wasathiyah) in a structured manner, including content, dialogical

teaching methods, and a holistic assessment system that measures tolerant attitudes and
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critical thinking skills. In addition, it is important to integrate local wisdom and adapt the

curriculum implementation model to the specific context of each educational institution.

The limitation of this review is the strong reliance on secondary literature, so the
analysis would be more in-depth if enriched with primary data or direct analysis of
curriculum documents. In addition, this study has not presented a way to measure the
actual effectiveness of the curriculum model discussed and has not analyzed in depth the

specific factors that make one model more effective than another.
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